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Maintaining excellent standards
Governor Services retained its Customer Service Excellence standard for
another year following its annual review last term.
The standard tests those areas that are considered
a priority for customers, with a focus on delivery,
timeliness, information, professionalism and staff
attitude. There is also emphasis placed on developing
customer insight, understanding the user’s experience
and robust measurement of service satisfaction.

Other areas of good practice highlighted were:

The overall judgement of the assessor was
that Hampshire Governor Services has a deep
understanding of, and commitment to, Customer
Service Excellence. The commitment was displayed
from Senior Management levels through to
operations and front-line staff.

●● the support for governing bodies that are
federating;

A 98% compliance rate was achieved across the 56
assessment areas, with one area rated as Compliance
Plus, which was in relation to partnership working.
The Service developed The Professional Clerk
Programme which is delivered in partnership with
Governor Services teams from other local authorities
across most of the south of England.

●● the range of training opportunities on offer;
●● customer engagement and the use of feedback
to improve service provision;

●● the annual conferences that focus on
contemporary governance issues; and,
●● the revised annual Quality of Service
questionnaire that ensures we get feedback from
both individual governors and governing bodies.
The one area of partial compliance related
to benchmarking and the need to have more
evidence of how our performance compares
to that of other organisations providing similar
Spring 2019
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services. There are plans in place to address this
area over the coming year.

is high enough further sessions are arranged
whenever possible.

As noted above the Quality of Service survey
was also undertaken last term. This year the
Service was looking at the impact its advice/
support and training provision has had on the
practice of governing bodies. Again, there were
positive outcomes from this survey with 78% of
respondents (112 returns which represents a 26%
return rate) reporting that the service provision
has had a positive impact on their practice
and helped them in driving forward school
improvement. 19% of replies recorded that the
provision had a partial impact on the above areas.

Courses are always carefully rotated across
different venues on an annual basis to ensure as
many governors as possible have access to training
locally, and the main venues used are spread
across the county to keep governors’ travelling
distances to a minimum. Subscribing boards are
also entitled to a whole governing body training
session delivered at their school or academy and
they have access to over 20 e-learning packages.

There were many comments on the excellent
quality of training and advice provided by the
Service which supports the overall positive
outcomes detailed above. The main areas of
concern were that some courses booked very
quickly and that too few sessions were run locally
to their governing bodies. Course attendance and
waiting lists are closely monitored, and if demand
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Governor Services provision is kept under regular
review and the feedback from the questionnaires
is used to inform the development of the Service.
The time and effort taken by governors who
completed the questionnaires, together with the
participation of the governors and clerks who
took part in the Customer Service Excellence
assessment process, is greatly appreciated.
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Healthy Schools, Healthy Minds
Mental health and wellbeing in our schools is increasingly in focus both in
the media and government legislation.
The government’s recent Green Paper proposing
radical changes to support for children and young
people presented some worrying statistics: nearly
8% of 5-10 year olds and nearly 12% of 11-15 year
olds have a diagnosable mental health condition.
Mental health difficulties are also found to be
more prevalent in some groups; for example,
children in care and those who identify as
LGBT+ (lesbian, gay, bisexual, transgender
and other minority and marginalised sexual/
gender identities).
The crisis facing our school workforce cannot
be ignored either, as teachers face increased
pressures. For example, recent statistics suggest
that one in three teachers leaves the profession in
their first five years, citing work related stress as a
central reason.
Emotional wellbeing is known to be a strong
predictor of academic outcomes and life

satisfaction. The long-term and wide-ranging
impact of mental health difficulties is also well
documented, from lower educational attainment
and employment opportunities to the wider
impact on health and justice systems.
With reduced resources and funding within the
health services, and a recognition of the importance
of preventative intervention (it is known that half
of all mental health conditions are present by 14
years of age), the focus for support falls increasingly
on schools, a universal service accessed by most
children and young people (CYP).
It will be important for governors to be familiar
with the Green Paper co-created by the
Department for Education (DfE) and Department
of Health and Social Care (DHSC) in December
2017. This builds on the previous ‘Future in Mind’
(2015) initiatives and proposes radical changes to
transform mental health services for CYP.
Spring 2019
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It is recognised that schools can provide a
stabilising force for young people living in
adverse situations. They are staffed with a
workforce of caring and committed adults
who are well placed to identify early signs of
emotional distress and provide a nurturing,
secure base from which to intervene.
Evidence shows that not only do mental health
initiatives in schools support children and young
people’s emotional wellbeing and behaviour, a
focus on wellbeing also positively impacts on
academic attainment (Young Minds, 2018).
Indeed, Ofsted has demonstrated a strong
association between schools achieving high
grades for Personal Social and Health Education
(PSHE) and those attaining overall ‘outstanding’
(Public Health England, 2014).
So, what do the most effective schools do to
support mental health and wellbeing? Whole
school approaches are deemed to be most
effective, with commitment from senior
leadership and external expertise deemed key
(DfE, 2017). It is acknowledged that teacher
training and ongoing continuous professional
development should include ways to embed
an understanding of wellbeing, mental
health and resilience for all school staff.
DfE (2017) reports that around half of schools
and colleges have a dedicated mental health
lead and they recommend that all should have
such a senior lead identified. Schools are seeking
and initiating creative ways to effect change
within their existing resources. For whole school
approaches, it is vital to embed an understanding
of mental health, wellbeing and resilience within
the school culture and ethos.
These are just a handful of proposed changes which
are occurring alongside ever stretched budgets
and reduced resources. How can school governors
support schools? Talk to your headteacher about
the importance of wellbeing in the ethos and
culture of the school and consider how this is
embodied at all levels, including the governing body.
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Find out how supported they feel to promote
the importance of wellbeing alongside raising
academic standards and stretched budgets and
what support networks do they have access to?
A whole school approach should aim to be
inclusive of all within the community – staff and
pupils alike. What is your school’s vision for the
emotional outcomes for pupils and staff? How
is this built into the school development plan
and then demonstrated in practice? And, most
importantly, consider how to model that change.
Positive psychology has much to offer in this field
with a focus on identifying current strengths, ways
to build on these, and many ‘nuggets’ of ideas to
promote this change in our everyday lives.
I will end with one such example to consider: it
has been shown that expressions of gratitude
can positively impact our wellbeing. In our school
environments, how do we recognise and express
what we are grateful for, both with students and
staff? As an unknown author has said, ‘It is not
happy people who are thankful, it is thankful
people who are happy.’

References
Young Minds
Wise Up: prioritising wellbeing in schools.
Department of Health (DH, 2015)
Future in mind: promoting, protecting and improving
our children and young people’s mental health and
wellbeing.
Department of Health and Social Care
(DHSC) & Department for Education (DfE)
(2017)
Transforming children and young people’s mental
health provision: a Green Paper.
Public Health England (PHE) (2014)
The link between pupil health and wellbeing and
attainment: a briefing for headteachers, governors
and staff in education settings.
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Support and challenge in the context of a
restructure
To ensure that a school maintains effective deployment of resources and
can operate efficiently within its budget, it may be necessary to consider a
staff restructure.
One of the core functions of a governing body is to
ensure there is robust accountability and oversight
of the financial performance of the school.
Governors need to be sure the school has
effective controls for managing the available
resources and that it is spending its money
well. School staffing costs, by far, are the largest
expenditure and it is therefore important that
the governance board has a good understanding
of the school’s staffing structure, how pay ranges
and flexibilities are used as set out in the school’s
pay policy and that the deployment of staff is both
efficient and effective for pupils.
Governors determine the staffing structure of a
school and re-affirm this each year through their
adoption of the pay policy (as the structure of the

school should be appended to the pay policy).
Any proposed changes therefore immediately
involve governors from the beginning.

Initiating a restructure

Where a restructure is being contemplated, the
Headteacher should have led a professional and
confidential discussion with governors regarding
the school finances. Through this it should
become clear whether sufficient savings can or
cannot be achieved via non-pay expenditure.
The stages outlined below reference the
Hampshire procedure for achieving a restructure
which has been consulted on and agreed with
recognised trade unions and is available in the
Manual of Personnel Practice (MOPP).
Spring 2019
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Commencing the review and engaging
in initial dialogue with staff

The Headteacher would normally then review
the needs of the school, accessing support as
necessary from colleagues in various services
(Hampshire Inspection and Advisory Service
- HIAS, Education Financial Services - EFS
and Education Personnel Services - EPS) as
appropriate to develop a proposal to be formally
shared with Governors for consideration.
In most circumstances, the Headteacher will exercise
a professional judgement to determine whether the
restructure needs to apply to teaching staff; nonteaching staff or both staff groups. In many cases, it
will be smaller groups within these categories (e.g.
review of administrative and finance structure).
Informal consultation with the affected school staff
should be taken by the Headteacher, to outline
briefly the budget position and explain that there
will be a proposal for a change to the structure to
be taken to the governing body for consideration.
In talking to staff in this way the Headteacher will
be able to ascertain if there are any ‘voluntary
solutions’ which may mitigate the need to take
this forward. Typical voluntary solutions may
be that staff are willing to reduce their working
hours or they alert the Headteacher that they are
planning to retire or leave at the end of the year.
Voluntary solutions do not mean that individuals
can volunteer for redundancy. Where voluntary
solutions come forward, this will either enable
the school to cease the process at that stage, or
reduce the size of restructure to be proposed.

An ‘In Principle Meeting’

The first stage of the formal restructure
process requires the Headteacher to present a
report outlining the rationale for the proposed
restructure to the full governing body at an ‘In
Principle meeting’. The purpose of the ‘In Principle
Meeting’ is for the Governing Body to satisfy
itself that the restructure rationale will realise
the proposed savings; is viable and that all other
possible options have been considered.
7
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The report must be circulated, to governors and
affected staff, at least five working days prior
to this meeting ensuring they have had time to
read through the proposal(s) and prepare any
questions.
Having engaged with schools and trade union
representatives over many years on restructures,
a standard template has been developed to
support schools with this process, as it enables all
other stages including trade union consultation,
to progress as smoothly as possible. As such, a
report would include the following information:
●● Contextual information showing the need to
reduce staff
●● Clarity regarding where reductions are likely
and how many posts affected
●● The current financial position and forecast for
the next 2/3 years
●● Current number on roll and predictions
●● Savings already achieved
●● Voluntary solutions already implemented
●● What consultation has taken place with staff
●● Timescales for meetings
●● Effective date(s) for reductions to be
implemented
●● How the restructure is to be carried out
(e.g. will staff complete a skills audit or will
competitive interviews take place)
It is advised that staff affected by the proposed
changes are offered the opportunity to send a
representative from their group, to attend for
this item on the full governing body meeting.
This allows them to raise any questions they may
have and to have the opportunity to offer other
alternatives they would like the governors to
consider. Staff may not wish to attend the meeting
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and so should, in place of attendance, be given the
opportunity to provide any written comment on
the proposal.
This is a critical stage of the restructure process
and one where the governing body should use to
evidence the challenge that they are putting in on
whether the proposal is right for the school given
the entirety of its context (financial and school
improvement priorities).
At the same time, governors do have to
ensure they balance this with support for the
Headteacher in bringing forward this proposal.
If the governing body remains unclear about the
rationale for the proposal or has any concerns, the
Headteacher may be requested to provide further
information/details that can assist governors in the
decision making process.
However, if the governors are satisfied they have
sufficient information to make a decision at the
end of the meeting, the meeting would adjourn
to enable governors to consider their decision.
Affected staff or representatives would leave the
meeting at this point. The decision of the FGB
will be recorded and shared with affected staff
formally the following next day.

Undertaking the restructure process

From this point, the bulk of the restructure
process is discharged to the Headteacher to carry
out; from consultation with trade unions through
to identifying which of the affected staff are
‘selected’ for redundancy.
The key role for governors in this intervening
period is to ensure that they provide support to
the Headteacher, but also ensure that adequate
support is in place for the affected staff. Care
needs to be taken with dialogue with affected
individuals as well, to protect against being
compromised? as governors, should you be
required for the next stage of the process.

Once the Headteacher has concluded the
restructure process, the school will need to move
to formal dismissal hearings for those staff who
have been identified as ‘selected’ for redundancy.

Hearing process

Governing bodies routinely establish Staff
Discipline and Dismissal Committees and
Appeal Committees, normally at the start of the
academic year.
In this process, the governing body will need to
establish a dismissal panel of three governors
and reassure themselves that there no reasons
why they should not be involved. There will also
need to be an appeal panel comprised of three
different governors also not involved in the
process or original dismissal hearing. Attendance
at the ‘In Principle Meeting’ does not prevent
individuals from being involved.
The affected employee(s) is invited to attend the
hearing but may choose to waive their rights to
attend. The governors will still need to meet in
these circumstances to conclude that there is
a case for dismissal. During such a hearing, the
Headteacher will be required to present a case
as to why the individual should be dismissed
on the grounds of redundancy and specifically
demonstrate that there is a fair reason for such
a dismissal and that a fair process has been
followed. The individual, where attending, has a
right to present a case as to why they should not
be dismissed and the detail behind their case.
Where EPS services are purchased, support is
provided to governors at this stage.

Further advice
Should governors require further advice
and assistance after dismissal hearings, they
should contact Education Personnel Services
helpdesk on 02380 383500
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Vision, ethos and strategic direction
All boards, no matter what type of school or how many schools they
govern, have three core functions:
•

Ensuring clarity of vision, ethos and strategic direction;

•	Holding executive leaders to account for the educational performance
of the organisation and its pupils, and the performance management of
staff; and
•	Overseeing the financial performance of the organisation and making
sure its money is well spent.

The first of Ensuring clarity of vision, ethos
and strategic direction involves setting the
vision and strategic priorities, and includes
setting and modelling the school’s culture,
values and ethos.
In many schools the vision and values have not
been revisited for many years to ensure they
are still relevant. Governors are not always
familiar with the school’s vision which should be
displayed on the school’s website.
The National Governance Association (NGA)
and the Wellcome Trust have jointly developed
guidance entitled Being Strategic, a guide
for governance boards, to help governing
bodies develop a robust strategic framework for
effective governance.
There is sometimes some confusion between
the terminology. The school’s mission is why
the school exists; its vision is what it is trying
to achieve; its values are what it believes to
9
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be right; aims and objectives are what is
going to be done to make these a reality, while
policies, plans and procedures underpin the
practicalities of implementation. Ethos is the
characteristic spirit of a culture as manifested in
attitudes and aspirations.
The governing body should also set and project
an ethos of high expectations across the school
community; this includes high expectations for
the behaviour, progress and attainment of all
pupils and for the conduct and professionalism of
both staff and governors.
The governing body should ensure it fosters a
common culture, values and ethos across the
whole school which is reflected consistently in its
policies and practices.
The school’s vision and ethos should set the
standard for every aspect of school life. All
governors should be able to articulate the
school’s vision and ethos.

Hampshire Governor

Case Study – Purbrook Junior School
During 2016 we focused intently on our school
vision and values. This was a significant piece of
work, involving governors, senior leaders, staff
and other stakeholders and we took our time to
ensure we got it right. Bringing together these
differing views was challenging at times.
The work involved unpicking our school identity
and core values – understanding what we truly
stand for at Purbrook Junior School. A series of
INSET days, pupil conferencing and governor
meetings led us to think carefully about what we
stood for both personally and professionally. The
resultant vision, values and ethos encompassed
both British values and spiritual, moral, social and
cultural (SMSC) development.

Our vision became ‘Dream Big’ and it is about
being the best you can be…
We want everyone within the Purbrook
Community to have a growth mindset and aim
high. We have three core values - Achieve, Respect
and Team which are underpinned by Safety and
Happiness. We unpicked each value of Achieve,
Respect and Team to decide what these actually
meant for our school and school community. There
were many other skills and attributes that we
wanted for our learners which fed in to the values.
These included: kindness, pride, politeness, selfcontrol, resilience, helpfulness and self-respect. We
ensure all of our curriculum and philosophies are
driven through this vision and these values.

Case Study – Vigo Primary School
Vigo Primary School opened on 1 September 2016
following the expansion of Vigo Infant School and
the closure of Vigo Junior School. The last couple
of years have seen significant change within the
school, the governing body and in addition we
have recently appointed our new Headteacher
who took up post with us last term. Following a
governing body self evaluation, we identified the
need to establish a clear vision for the strategic
direction of our school, in collaboration with our
new Headteacher.
We took time out of our scheduled meetings to
arrange a separate meeting (which all governors
were invited to attend) to give ourselves plenty of
time for thinking, planning and discussion. We had
researched the visions published by other schools
prior to the meeting, but quickly arrived at the
conclusion that we needed to start with a blank
piece of paper, and think about what we want our
school to look like in three, five or even ten years,
and what we want our pupils to have achieved by
the time they leave our school.

We started by looking at the strengths of the
school and what we could do to ensure they
continue. We also looked at the areas for
development, including a focus on pupil progress
and attainment, and what we would like the local
community to say about our school.
Each of us, including our Headteacher, put three
different words on individual post-it notes that
describe what we want for our school. There was
a common theme coming out of this activity which
really helped draw together our initial thoughts
for our vision for Vigo Primary. We agreed that
our vision should be ambitious but achievable and
should only be a couple of short sentences.
This was only the beginning of the process, all staff,
pupils and parents have been invited to contribute
and we are due to bring all of this work together later
this term. It hasn’t been a quick process because we
have taken time to involve our key stakeholders but it
is such an important part of our role as governors to
set the future direction of the school.
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Behaviour in Schools – the Governors’ Role
Behaviour and learning are often described as two sides of the same coin.
Indeed, having oversight of one cannot preclude oversight of the other. All
schools strive to ensure not just a ‘Good’ Ofsted outcome but to ensure
that their school is good for every child who attends - that they provide a
‘good education for all children.’
This forms the basis of the work that the
Primary Behaviour Service (PBS) does. The
Service supports schools in fostering a culture of
inclusivity and tailoring their provision to meet
the needs of all children, both collectively and
individually. We recognise the challenges of a
broad and diverse range of need within every
cohort and aim to support schools in being the
right placement for every child to flourish.
Following the success of the recent pilot between
PBS and Hampshire Inspection and Advisory
Service (HIAS) with the ‘Developing Behaviour
Leaders’ programme, PBS is working hard with
schools to develop key personnel who can create
the necessary strong basis for understanding
complex behaviours. These specialist teams in
schools need to be expanded and strengthened
to help build capacity, thus supporting early
intervention and prevention within the
mainstream setting. Outreach consultations
continue to be provided as school teams develop
their skills, with a strong focus on continual
professional learning and advice.
There is much that governors can do to develop
oversight of this key group by asking crucial
questions such as:
●● Are your school values clear and embedded
across the school?
●● Are expectations and boundaries being applied
consistently across the whole school and in
every class (including in the playground)?
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●● Are the vision and values of your school
clearly on display and evidenced through
your observations - are they ‘lived out’
across the school?
●● What professional learning opportunities
are there for this area of the school’s work?
●● Is there a clear understanding between staff
and children as to how the behaviour policy
is applied? Is this consistent?
●● Are consequences directly linked to the
school’s values and expectations as previously
agreed across the whole school? Are these
consistently applied?
●● Are any children on reduced timetables? If so,
how are these being monitored and reviewed?
Are they short term in nature?
●● Are parents/carers being included in
proactive discussions around behaviour issues
that may arise?
PBS remains at the end of the phone for all
schools. For further guidance, you may wish
to read the most recent DfE document,
Behaviour and Discipline in Schools:
Guidance for governing bodies
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New networking opportunity for Chairs
During the Autumn Term almost 200 Chairs and Vice Chairs participated in
a series of networking meetings run across the county.
Eight meetings were held in differing locations
as well as two for those from special schools.
Governor Services set up the inaugural meetings
in response to calls from governance boards for
greater opportunities to share experience and
good practice. A geographical district approach
was agreed so that governors could discuss
district level strategic issues and work with their
local governor colleagues.
The district School Improvement Manager
provided an input to the first meetings, giving an
overview of, and update on, the particular issues
and opportunities relevant to the local area. This
was followed by an opportunity for the Chairs to
share ‘top tips’ about a variety of topics including
Ofsted inspections, monitoring and recruitment.
As these were networking meetings there was
plenty of time allocated for governors to get to
know each other, swap ideas and begin to build
supportive relationships. Towards the end of the

session, the groups considered which governance
topics they would like to focus on during the next
meetings, scheduled for the summer term. These
will be ‘show and tell’ sessions, where participants
will be asked to bring the relevant documentation
and ideas from their governance board, to share
as the basis for discussion.
Feedback from the initial networking meetings
was very positive. Comments included:
“Loved it, thank you”
“Right time, right location, good initiative”
“Excellent tone, useful update for our area, good
governor led topics, a very useful two hours”
The more schools that are represented at these
sessions, the more useful they will be. If you are
a Chair or Vice Chair, you are very welcome to
join in - look out the dates of the summer term
meetings which will be advertised soon.
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The importance of training and continued
development for governors
All boards are responsible for
identifying their training and
development needs, and effective
boards should encourage all board
members to make the most of the
resources, guidance and training
available so that they can further
develop knowledge and skills to be
effective in the role.
The board’s own code of conduct should set the
expectation that governors undertake whatever
training or development activity is needed to
fill gaps in knowledge and skills to contribute to
effective governance.
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“

As part of induction and continuous
development, effective boards
encourage everyone involved in
governance, especially those new to
their role, to make the most of the
resources, guidance and training available
to develop their knowledge and skills
Governance Handbook, January 2017

”
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“

In making a judgement about the
effectiveness of leadership and
management… inspectors will
consider: the effectiveness of governors
in discharging their core statutory
functions, and how committed they
are to their own development as
governors in order to improve their
own performance
School Inspection Handbook,
September 2018

”

Hampshire Governor Services provides a broad
and comprehensive training and development offer
for governors and clerks. The 2019-20 Training
and Development Programme has recently been
distributed to all governors and clerk via email, a copy
is also available on the Governor Services website.

Ofsted will be introducing a new Education
Inspection Framework in September 2019
with the need for schools to have a broad and
balanced curriculum at its heart. Therefore, any
training which makes reference to the Inspection
Framework and all curriculum related courses
will be updated to reflect the new Inspection
Framework when this has been published.
The pace of change means that we continue to
provide new courses and briefing sessions during
the year in response to changes in legislation.
Please look out for these being promoted in the
termly training programmes and the fortnightly
training updates.
Hampshire Governor Services staff are always
happy to discuss your training requirements and
look forward to seeing you at one of the training
events during the coming year.

The training and development programme has
been updated and refreshed for 2019-20 with the
addition of several new courses to the programme.
The following courses will be new for 2019-20:
●● Understanding the Governors’ Role in
Monitoring and Evaluating Special Educational
Needs and Disability (SEND)
●● Effective Use of Pupil Premium
●● Relationships, Sex Education and Health
Education in the Primary Curriculum
●● Pupil Voice (separate events for primary and
secondary)
●● Monitoring and Evaluating Safeguarding Culture
●● Personnel in Academies: Exercising the
Freedoms
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Supporting Teacher Recruitment in Hampshire
Recruitment pressures continue to impact on schools in Hampshire
and across the South East. A dedicated recruitment campaign has been
undertaken over recent years to raise the profile of Hampshire schools,
promoting them as the place to come and teach.
One of the key foci of the campaign has been
to promote Education Jobs Hampshire via social
media (Facebook and Twitter), both locally and
nationally. Promoting the job website in this way
has helped to reach a wider audience, leading to
9-10 million webpage hits across the year now
being the norm.
Other aspects of the campaign have included
●● visiting over 20 universities to promote
teaching in Hampshire and engaging with both
trainee teachers and subject graduates to
encourage them to train to teach;
●● promoting training to teach via UCAS directly
to local undergraduates;
●● linking all vacancies advertised on Education
Jobs to ‘Indeed’ (recruitment) webpage which
as a wider job platform, has over 200 million
visits per month across the UK and worldwide,
enabling the reach to extend to individuals
who may have not otherwise considered
school based roles;
●● supporting Hampshire schools and colleges who
are holding career events and wish to showcase
careers in teaching and education to students;
●● Promoting our local teacher training events
held by universities and school based providers
across the county;
●● Engaging with individuals seeking a career
change to consider teaching.
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We are continuing to build on this work so
Hampshire school vacancies continue to reach
as wide an audience as possible and encourage
those who are thinking of training to teach, to
make the decision to train and start their career
in Hampshire.
We would welcome governors support in this
work by sharing the Education Jobs webpage
through your own social media connections
e.g. facebook, twitter, if you have one and/or
encouraging individuals to visit the information on
training to teach.
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Top tips for Governor
Recruitment
A vacancy can impact on the effectiveness of a
governing body and so should be filled as soon as is
reasonably practicable. However, if a board has a number of vacancies and is
still running efficiently, perhaps it is time to consider a permanent reduction
in the size of the board and Guidance on reconstituting is available on the
Governor Services website.
Here are some six top tips for recruiting new governors.

1. LOOK FOR THE RIGHT PEOPLE
The Governance Handbook states, ‘everyone
on the board needs a strong commitment to
the role and to improving outcomes for children;
the inquisitiveness to question and analyse;
and the willingness to learn. They need good
interpersonal skills, appropriate levels of literacy in
English (unless the board is willing to make special
arrangements), and sufficient numeracy skills to
understand basic data.’

Also consider the amount on time they can give
to the role. Specific governance knowledge, for
example, around personnel matters, finance and
school buildings can be gained through attending
training courses and the service level agreements
most schools hold with professional advisors.
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2. GET REGISTERED
Register your vacancies with Governors for
Schools and Inspiring Governance. The
purpose of these nationally funded organisations
is to locate prospective school governors and link
them with nearby schools. Registration is free,
however, they cover the whole country so its best
to also…

3. BE PROACTIVE
It is the responsibility of the board to fill its
vacancies. Consider which strategies may work
in your surrounding area and develop a plan;
some boards have had success with leaflet
drops, contacting local community organisations
or businesses. Others have advertised online
or in local papers. Other boards have set
up working parties specifically to look at
recruitment while others have made it a specific
governor responsibility.

4. S ELL THE BENEFITS OF
THE GOVERNOR ROLE
Becoming a governor is a significant chance to
play an important role in the future of the young
people in your locality. David Carter, national
school’s commissioner has said, ‘Governors and
trustees are the unsung heroes of the education
system’. Use positive language and quotes like this
to attract prospective governors.
However, as with all volunteering opportunities,
the role comes with expectations around time,
conduct and commitment, so it is best to be clear
about this from the beginning with prospective
governors. This way they can be reassured the
role is right for them from the start, and they will
therefore more likely to stay and contribute to
the work of the board in the longer term.
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5. HAVE A SUPPORTIVE
INDUCTION PROCESS
It is important that new governors become
effective in the role as quickly as possible. This
is of course to help strengthen governance but
also to help people to quickly settle. A secure
school induction process is essential, as is
attending external induction training. Suggestions
for effective in-school induction ideas include
having a new governor induction pack, allocating
a mentor to new governors, and accompanying
new governors on their initial monitoring visits.
New governors often tell us that it takes a while
to get used to education jargon, so make sure you
explain the terminology. You may like to include
our glossary in your induction pack

6. R
 EMEMBER THAT AN
EFFECTIVE GOVERNING BODY
IS, IN ITSELF, THE BEST
RECRUITMENT TOOL OF ALL.
Therefore, use every opportunity to talk positively
about governance, and to act as an ambassador
for the governor role.
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Exciting times ahead for the Outdoor
Education, PE and Duke of Edinburgh Service
Changes are coming to the Outdoor Education, PE and Duke of Edinburgh
Service – the service that supports Hampshire schools to ensure they meet
all legal requirements around off site activity, including educational visits,
physical education and the Duke of Edinburgh’s Award. This is a further
area where governors have a role to play.
First up for change is the service’s title. Recently
renamed ‘Hampshire Outdoors’, the team will still
offer the same level of support and expertise but
with some exciting, new developments.
Stuart Nundy, County Adviser and Head of
Service since 2011, is retiring at the end of this
term. Clare Dobbs, County Adviser since 2011,
has been appointed as the new Head of Service:
Hampshire Outdoors, and is already taking over
the reins.
Hampshire Outdoors will be expanding its remit
and range of service delivery, including some
significant new appointments during the spring

term. Consequently, Hampshire Outdoors will
have a new structure.
One arm will be firmly focused on the continued
delivery of the statutory advice, guidance and
training service to schools, including all normal
approval functions (via EVOLVE), in support of all
offsite visits. This will also encompass the PE and
School Sport activity.
Alongside this, a significant new arm of the
service, to be developed during the first half of
2019, will encompass a Participation ambition.
This will focus on directly delivered activities for
children and young people across Hampshire,
Spring 2019
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centred around a closer working relationship with
the two study centres - Minstead and Stubbington
- and with greater partnership working with the
Hampshire outdoor centres such as Calshot, as
well as education provision within Hampshire’s
country parks. An example of this is the planned
residential experience for Hampshire’s Looked
After Children taking place in August 2019; a free
opportunity for vulnerable children.
There will also be greater emphasis on the
provision of outdoor expedition opportunities,
with staff working directly with schools and other
establishments to deliver Duke of Edinburgh
expeditions and other options such as the John
Muir Award. The intention is to try and build
an ethos across Hampshire in which getting
children engaged with the outdoors becomes an
educational, social and cultural norm.
Schools can continue to access advice and
guidance around all aspects of outdoor education
from a team of experienced practitioners.
Teachers can also participate in training enabling
them to become confident in delivering the
outdoor curriculum; including becoming a part of
the successful Trailblazer scheme.

The governors’ role

Governors have a role to play in the provision of
off-site visits and outdoor learning.
Responsibilities include:
●● Keeping up to date with and discussing all
planned off-site activities; giving approval
for any residential or adventurous activities.
This should be a regular part of agendas and
Headteacher reports
●● Having sight of and reviewing the school’s visits/
outdoor learning policy
●● Ensuring that a trained Educational Visits
Coordinator (EVC) is in place at the school
●● Annually considering the place of visits/outdoor
learning in the school’s ethos
●● Ensuring the Pupil Premium is put to good
use, including enabling all students have the
opportunity to participate in visits
●● Ensuring that a procedure is in place for
monitoring the effectiveness of visits
Training for governors around good practice and
procedures for all aspects of off-site activity and
outdoor learning is available through Governor
Services.

19

Spring 2019

Hampshire Governor

Why music matters
Music changes how we feel, think and act; it can change our self-image,
build our confidence, teach us to be independent whilst developing our
ability to cooperate as part of a team and, according to recent research,
music makes us smarter.
As this is merely the ‘tip of the musical benefits
iceberg’ I am therefore mystified why some
schools choose to dilute their musical curriculum
in favour of other subjects. Ofsted is also
appearing to have concerns about this.
In June 2018, at the Music Matters Conference
held at The Arts University Bournemouth, Susan
Aykin HMI (national lead for visual and performing
arts) stated that schools would not be awarded
exceptional achievement in future unless they
could prove that they have a truly broad and
balanced curriculum with parity between subjects.
Unfortunately she also pointed out that currently
the day to day music teaching in schools is often
weak and unmusical, music teachers are often
isolated and that the Key Stage 4 and Key Stage
5 take up of music is low. She felt strongly that
this is a school leadership issue and that music

education should be grown from grass roots level
so that Key Stages 3 & 4 settings receive students
who are enthusiastic about learning music.
In recent years there has been an increasing
amount of research focusing on the benefits of
musical learning. Various studies have considered
how music can have a positive impact on social
development, emotional wellbeing, physical
development and intellectual development by
providing the brain with an intense daily workout.
In 2015, Susan Hallam from the University of
London published her paper ‘The Power of
Music’. In this paper she investigated the effect
musical learning has on the development of the
whole child.
She examined how engagement with music can
sharpen the brain’s early encoding of linguistic
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sound, enhance the perception of structural
auditory patterns, develop processing skills and
develop memory through the development of the
left cranial temporal regions. In other words, help
the brain to function more efficiently in a variety
of ways.
She concluded that musical learning can
increase self-esteem, confidence, persistence in
overcoming frustrations, self-discipline, sense of
self-identity, emotional intelligence and provide a
means of self-expression.
She also found that making music together
promotes friendships, self-confidence, social skills
including social networking, a sense of belonging,
team work and co-operation, mutual support
and bonding to meet group goals, self-discipline,
a sense of accomplishment, responsibility and
commitment, increased concentration as well as
providing an outlet for relaxation.
Dr Anita Collins - an award winning Australian
educator, academic and researcher in the area
of music education, particularly in the impact
of music education on cognitive development recently produced an interesting short film with
TedEd to explain how music uniquely stimulates
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the brain and how playing music is the brain’s
equivalent of a full body workout.
This film, found on YouTube and called ‘How
playing an instrument benefits your brain’,
shows how playing music stimulates different
areas of the brain (visual, auditory and motor)
simultaneously. It also reveals how it has been
found to increase the volume and activity in the
brain’s Corpus Callosum (the bridge between the
two hemispheres), allowing messages to cross
the brain more efficiently. The film highlights that
neuro scientists have found that the artistic and
aesthetic aspects of learning to play an instrument
are different from any other activity including the
other arts.
During her speech in Bournemouth, Susan Aykin
referred to the National Education Longitudinal
Study in America. This large scale and lengthy
study followed the progress of 25,000 students
over 10 years and concluded that “Students with
the highest involvement in the arts including
minority and low income students performed
better in school and stayed in school longer.”
The above research is most welcome as it
evidences the value of musical learning. In our
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hearts many of us were already aware of the
difference that musical learning makes. Many of us
know children who need additional help for other
curriculum subjects but don’t in music lessons, or
children who are gifted and talented in music but
not in other subjects. We have also witnessed
the joy children experience when taking part in a
musical performance and the pride they feel as a
member of a performance group.
Feversham Academy in Bradford has featured
in the news because they turned their OFSTED
rating around by putting music and cultural
education at the centre of the curriculum. Perhaps
this is a strategy worth consideration by your
school? Hampshire Music Service (HMS) can help
and a first step might be to attend the annual free
course for governors designed to help governors
understand how to develop a musical ethos in
their school.
So the big question is: how can your school
embed music making in its curriculum so pupils
can start to benefit? To get you started, here are
some key questions to ask of your school:
●● Do all pupils benefit from a broad and
balanced music curriculum featuring weekly
classroom music lessons?
●● Does the timetable include time for whole
school singing - a time to develop singing skills
as well as learning song words?

●● Do all pupils have the opportunity to learn to
play a musical instrument in school across the
whole academic year?
●● Does your school use Pupil Premium money
to provide music club or instrumental learning
opportunities?
HMS is passionate about encouraging and
supporting schools to develop their musical offer
for all pupils and can provide subsidised support
for curriculum music for all Hampshire schools,
both maintained and academies.
This includes Age Related Expectations
documentation, assessment statements, a range
of topic themed units of work, singing resources
and Continuing Professional Development for
staff (courses, INSET and annual conferences).
HMS also provides Listen 2 Me (whole class
instrumental learning), for primary schools,
classroom curriculum teaching, instrumental and
vocal lessons, school music clubs, world music
workshops, musical events for schools and a
wide range of external playing opportunities for
Hampshire students, including ensembles and
playing days.
Please contact Hampshire Music Service to find
out more about the services provided or simply
to ask for advice.

●● Are music making clubs available for all pupils
e.g. choir, recorder, ukulele? Do these clubs run
all year so learning is progressive and sustained?
(A choir that is only formed for key events
does not bond and develop as a group.)
●● Is agreed listening music featured across the
school to accompany other activities e.g.
arriving at the start of the day, going into
assembly, tidying up etc. If a piece is chosen
and is a feature for half a term pupils can really
get to know it and can grow to love it.
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